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Westmorland School 
 

Curriculum Policy 
 

‘We learn to live Together - Together we live to learn.’ 

 
Mission statement 

 

Context 
 
Our pupils are all very unique, they therefore require a very specialist, innovative curriculum, with a high level of support to help them to access it productively. The 
ethos throughout the school of ‘high expectations, high support’; has led us to developing an ambitious, challenging and creative curriculum that is accessible to all of 
our pupils. 
As a result of their Special Educational Needs, our Pupils have significant barriers to learning, including: 
 
1. Social communication  
 
A significant number of pupils at our School have diagnosed difficulties with social communication.  This can affect their ability to express and understand their own 
thoughts and feelings, the thoughts and feelings of others and to interpret the world around them.  It inhibits their abilities to form attachments, be resilient and 
access the wider community. 
 They often display a deficit in the ability to behave appropriately in social situations, and lack understanding of how their behaviour might impact on others.  The 
development of social communication skills in our pupils is seen as a fundamental part of the work of Westmorland School.  
 Definition: Social communication skills are viewed as being the range of skills required to form relationships with others both on a personal level and in becoming an 
active member of society.  Social skills enable effective and appropriate communication. 
This may include attachment disorders where many pupils have experienced insecure attachments in their lives and are impacted by this within the school setting.  
Pupils with attachment issues may have a strong desire to control and may refuse to complete tasks set unless they have been supported to develop skills in order to 
make decisions for themselves.  Pupils can be significantly affected by a change of class teacher or staff changes, even when this is part of the usual routine of the 
class (such as weekly planning, preparation and assessment time for class teachers). 
This may include early childhood trauma, where the pupil witnesses or experiences overwhelming negative experiences that are emotionally painful or distressful, 
which often result in lasting mental and physical effects. 
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2. Low Resilience 

 
Many pupils have low resilience which may manifest as: a fear of failure; difficulty accepting challenge; low academic confidence and difficulty ‘coming back’ from 
even small set-backs. This may be expressed via a refusal to complete learning tasks.  
 
 
3. Sensory Processing 
 
A significant number of our pupils have sensory processing differences, which affect their participation in daily activities.  Sensory processing needs can have an 
impact on children’s anxiety levels, ability to self-regulate and their behaviour, all of which can affect their ability to engage in learning, peer interactions, 
organisational skills and other school activities.   
Sensory processing differences may include over-reactivity, or sensitivity, to sensory input, including noise, touch, visual input, taste, smell and movement.  Children 
who over-react to sensory input may appear very anxious or fearful.  Other children may under-react to sensory input and may seek additional input, often appearing 
over-active or fidgety.  Sensory processing differences also affect children’s motor skill development.  Sensory processing differences are common amongst children 
with diagnoses of autism, ADHD and developmental trauma.   
Children attending our School have access to an environment, which considers sensory processing differences.  Sensory input is reduced, children have access to 
regular movement breaks, and specialist equipment to support self-regulation.  Children’s sensory processing needs are assessed by the Occupational Therapy Team 
and appropriate strategies and recommendations are made, which may include access to specific equipment or 1:1 therapy to address their needs.   
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Rationale 

Our curriculum is designed with the pupils always being the central focus, as per the diagram below. Our detailed and comprehensive assessment procedures help us 
to clearly identify their needs and how we can best support those needs. Our clinical service and pastoral teams work alongside our educational teams to ensure the 
most appropriate therapy and interventions are in place for every child to access their curriculum. Our social communication curriculum has been established for 
many years and is totally embedded into our curriculum supporting pupils to access their learning. We have strategies in place if a pupils progress score dips and they 
require additional support to help them re-engage in their curriculum again. We have a strong focus on developing our pupils ‘7 behaviours of learning’ and this 
promotes pupils engagement and consequent progress. We have drawn from good practice to develop ‘Our learning is A.C.E.’, which further develops pupil 
engagement and extends their learning opportunities further.  
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The development of our ‘Rainbow curriculum’ came from the COVID year, where we spent time with all teachers to promote and create cross-curricular 
opportunities. This is a 5 year plan based on ‘individually each subject is just a colour, together it makes a rainbow’. This 5 year plan also gave us the chance to fully 
consider our ambitious aims and aspirations of where we hope our pupils will be by 2025!  
 
 
Curriculum Rationale Diagram 
 

 
 

 
                                                                              
 
 

 
 

Pupils 1 remain central to our whole curriculum 
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Intent Implementation Impact 

To consider all previous reports/assessments from 
previous school. 

Each pupil will be introduced to our full curriculum 
as and when they are ready, for some pupils this will 
be within their first few days, for others it may take 
a number of years. 
 

Pupils recognise that our curriculum is different 
from their previous experiences of learning and 
express these feelings regularly. 

To ensure all areas of their EHCP are planned for and 
provision is ready. 

Consideration of previous learning experiences and 
to help ‘fill the gaps’ for areas missed. 

Pupils attitudes to their learning starts to change 
and they want to come to school. 

To ensure al pre-admission paperwork is completed 
fully and shared with relevant staff in a pre-
admission ITAC meeting. 

Each pupil will have full access to their EHCP 
provision required and this will be additionally 
provided for once our own assessments have been 
completed. 

Pupils start to engage with their learning, with 
support. 

To plan for any specialist support from Clinical 
Services as part of their admission process. 

Bespoke curriculum put in place to best meet their 
needs including National Autistic Society approved 
teaching methods/ Attention Autism. 

Pupils are able to start ‘making mistakes’ and to 
learn from this experience. 

To continually monitor and assess their progress and 
adapt their curriculum appropriately to their needs. 

‘High expectations, high support’ is our aim 
throughout. 

Pupils engage in their learning with more confidence 
and for longer periods of time. Their self-esteem 
develops rapidly. 

To appropriately plan for what high expectations for 
each pupil would look like and what support is 
required for them to achieve this. 

Multi-sensory approaches where possible to the 
curriculum to help support all pupils learning styles. 

Pupils become more independent and develop ‘self-
drive’ with their learning. 

 To use the most appropriate curriculum to meet 
each pupils needs, consulting with best practice 
from outstanding schools from across the world, 
DFE’s, Ofsted and the National Autistic Society. 

Pupils catch up with areas of learning previously 
missed. 

  Pupil’s progress is accelerated and they catch up 
with their chronological age or cognitive 
expectations. 
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Intent Implementation Impact 

Within the first 8 – 10 weeks: This bespoke curriculum will be adopted/amended 
in response to these additional assessment findings. 

Pupils have their bespoke curriculum adapted 
further to support their needs. For some pupils this 
may relate to their own personal interests or 
learning styles. 

Teachers will assess pupils’ national curriculum 
levels using P Scales, wayposts and Boxall. 

If new areas of need have been identified in addition 
to the EHCP this information is shared with the LA 
and may result in amendments to the EHCP. 

Pupils start to engage in their learning more and for 
longer periods of time. 

The Clinical Services Team will complete a joint 
assessment of need within the first 12 weeks.  This 
may include consideration of a child’s speech, 
language and communication needs, sensory 
processing needs, fine and gross motor skills, 
functional skills, and engagement in learning.   
         
The Clinical Services Team will produce a multi-
disciplinary team report, which will outline an initial 
formulation of the child’s strengths and needs, and 
recommendations for further assessment and 
intervention, using the Witherslack Group Waves 
Approach.   

If EHCP is not amended then we still cater for their 
additional needs identified from the assessments. 

Pupils develop more independence and ‘self-drive’ 
within their learning. They start to talk about their 
learning more positively at school and at home. 

Intervention support is put in place to help ‘boost’ 
any areas of development that are below their 
cognitive level. 

Pupils catch-up with areas of learning previously 
missed, which have been identified by our clinical 
services or educational teams. 

Pupils strengths are also supported to help them 
excel in these areas and not to just focus on their 
areas of need. 

Pupils progress is accelerated and they start to 
engage more independently 

A post admission meeting will then be booked for all 
professionals and parent/carers to attend to decide 
on the most appropriate curriculum to be accessed. 

Pupils may require a ‘Direct Intervention 
Programme’ (DIP/section5) as soon as they start 
with us. 

Pupils will have a boost to their emotional resilience 
and can start to challenge their learning more, make 
mistakes and learn from them. 
 

Follow up assessments from teachers are termly and 
Clinical Services as appropriate or as the need arises. 

All our pupils will have regular ‘movement breaks’ 
away from their learning to then help them learn 
more ‘actively’ as they return to their learning. 

Pupils will learn more ‘actively’ and retain their 
learning more. 

Assessment of Need 2 to ensure their ‘best fit’ curriculum 
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All our pupils have SEND needs and therefore we 
assess them all as requiring a specialist curriculum, 
which will include regular movement breaks being 
planned for. 

Some pupils with very low reading or literacy skills 
may require additional support to help them access 
their curriculum. 

Pupils accept that everyone’s needs are different 
and that their curriculum might be different from 
another person in their class. 
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Intent Implementation Impact 

To use clinical services advice, strategies and 
interactions to help each pupil access their learning. 

Curriculum is adapted and differentiated by the 
teaching staff to help meet the needs of each pupil. 

Pupils have a bespoke curriculum that they are 
supported to access through therapy and 
interventions. 

Clinical services write a report following their 
assessments to help advise all staff about each 
pupils needs and how to support this fully. 

All interventions are implemented to individuals or 
groups of individuals with similar needs. 

Interventions are reviewed every 6 weeks to 
monitor impact and will be adapted as required if 
the impact has not been seen. 

 Clinical services train and coach staff on how to use 
intervention programmes correctly. 

Interventions help pupils engage in their curriculum 
and learning. 

Each pupil will be on a separate wave for their 
intervention 

These waves may change dependent on how the 
pupil progresses. 
These waves may vary dependent on their area of 
need eg wave 1 speech and language, wave 3 – 
occupational therapy. 

Pupils feel fully supported to access their curriculum 
and like the fact that we have high expectations for 
them all. This further helps their self-esteem and 
that they feel ‘understood’ by all staff here. 

Wave 1 – Clinically informed and supported 
specialist learning environment 

Whole school development and support All pupils progress through being within a 
therapeutic environment in which to learn. 

Wave 2 – Targeted clinically led therapeutic 
interventions 

Directed by clinical but delivered by teaching staff Pupil’s progress is improved and supported through 
these interventions. 

Wave 3 – Direct clinical engagement Pupil 1:1 with clinical services Pupil’s progress is improved and supported through 
these interventions. 

Clinical Services plan their individual interventions 
for a pupil, alongside the other clinicians to ensure 
they are working for the best impact on the pupil. 

All Clinical Services meet and collectively discuss 
assessments and observations of pupils, monitoring 
interventions and effectiveness of programmes at 
least fortnightly. 

Pupils quickly feel the impact of these interventions 
to help support them to access their learning 
productively. 

 
  

Therapy and Intervention 3 to help all our pupils access their learning 
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Intent Implementation Impact 

Our social communication curriculum has been 
developed over a prolonged period of time by 
speech and language therapists and teaching staff to 
promote these skills with all pupils. 

Our bespoke social communication curriculum is 
adapted from the principles of the ‘Think Social 
Curriculum’ by Michelle Garcia Winner (currently in 
development). 

Build and maintain positive relationships with peers 
and adults, where many pupils previously would 
have been working on their own separate from their 
main class. 

To teach pupils functional life skills to prepare them 
for adult life. 

There is explicit teaching and modelling of social 
skills where appropriate, depending on the needs of 
the child. 

Pupils develop functional life skills to help them 
engage in society and make more productive 
members of their community. 

To help pupils generalise these skills in different 
situations/locations. 

We provide programmes of support to develop 
social skills e.g. Talkabout (Alex Kelly) and Black 
Sheep Press. 

To help pupils access their curriculum and support 
progress, through development of their promoted 
access to their curriculum. They would previously 
not have been able to take part in class discussions 
or group learning activities. 

To ensure pupils have the necessary skills to build 
friendships with peers to their full potential. 

High and medium need classes will have their social 
communication curriculum embedded throughout 
their day. 

Pupils generalise these skills and use them across 
the curriculum and with them for future transitions. 

To ensure pupils feel safe, secure, stimulated and 
happy. 
 

Low need classes will have discreet learning 
activities to address this need. 

Pupils make more considered decisions of how to 
keep themselves safe. 

To equip pupils with the ability to problem solve and 
negotiate. 

In the high need classes parents will also be 
encouraged to implement areas of this curriculum to 
further embed their learning and support 
generalisation of these skills. 

Pupils can use their problem solving skills to help 
them have greater independence with transitions in 
the future. 

Give pupils the opportunity to interact and 
experience with the wider community. 

Pupils have ‘social communication’ educational visits 
to their local community to help them engage 
appropriately in the communities. 

Pupils are confident to go to the shops, café or 
library, knowing what the social expectations would 
be in these situations. 

Speech and language therapists will provide on-
going assessment of each pupil’s social 
communication skills and share these findings with 

Educational staff will implement opportunities in 
their pupils curriculum to help them develop these 
skills. 

Pupils will use these skills with increasing confidence 
and find social situations become less stressful and 
more productive. 

Social Communication Support 4 
to help pupils learn life skills to integrate into society 
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all teaching staff. They will adopt and differentiate 
their planning to meet these needs. 
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Intent Implementation Impact 

This is used when pupils have moved below their 
‘normal’ baseline level for a significant reason or for 
a significant period of time. 

Pupils will access this Direct Intervention 
Programme 1:1 or if appropriate within their own 
classroom but with higher staffing input or Clinical 
Services. 

Pupils supported fully through their transition to 
access their main curriculum and this helps them 
feel positively about this period of time. 

Pupils will have been identified through the process 
of pre-admission, through assessment of need or 
due to a significant life event or medical need they 
may access their own DIP away from their main 
curriculum. 

Pupils’ curriculum will have flexible short term 
planning, which may vary depending on how the 
pupil responds at each aim/objective as it is 
monitored along the way. 

Progress will be demonstrated through wayposts, 
Boxall, behaviour for learning and Clinical Services 
assessments. 

This curriculum will not follow the normal long or 
medium term plans. 

Feedback on effectiveness of the DIP will be at least 
weekly to the clinical services/SENCO team. 

Pupils with a specific area of need are fully 
supported to access their main curriculum, if and 
when it is appropriate. 

Pupils will have a specialist curriculum developed 
based on their own interests, to focus on the 
development of a particular need or based around 
their significant life event or medical need. 

When agreed aims/objectives have been achieved 
within the DIP the pupil will move back to the main 
curriculum. 

Pupils with a significant life event or medical need 
fully supported to access their main curriculum and 
this helps them feel fully supported through this 
difficult time. 

This specialist curriculum will be designed and or 
approved by the clinical services team/SENCO. 

At these times pupils resilience may be especially 
low and this requires a high level of reassurance and 
support from key staff. 

Pupils make progress through re-accessing their 
main curriculum with the DIP and re-engaging in a 
more positive manner. 

This DIP curriculum will be for the shortest time 
possible until they have the ability to move back to 
their main curriculum. 

Pupils may have a DIP within a particular subject, 
especially in literacy or maths and this would require 
specialist interventions at times. 

Pupils resilience is improved and self-confidence 
regained to their ‘normal’ baseline level. 

 
  

Direct Intervention Programme 5 
Supporting pupils when they are down 



Page 14  POL-SCH-WS-00896-v2-0621 
 

 
 
 
 
 

Intent Implementation Impact 

To teach, model and develop the appropriate 
behaviours for learning for all our pupils is planned 
for every day. 

All teaching, pastoral and Clinical Services staff will 
support the development of these 7 behaviours 
throughout the school day. 

Pupils will start to start to understand what these 
behaviours look like and begin to unlearn their 
previous behaviours that they used in previous 
schools. 

We have planned as a school which behaviours our 
pupils need to develop the most to access their 
learning. These 7 main behaviours are: 
 

 Perseverance 

 Enthusiasm 

 Confidence 

 Resilience 

 Independence 

 Creativity 

 Engagement 
 

We have developed age appropriate characters to 
represent each of these behaviours to be referred to 
every time a child needs to think about using one of 
these behaviours or if they have demonstrated one 
or more of these behaviours. 

Pupils will start to recognise which behaviours to 
apply to different learning situations and gain 
confidence by applying them appropriately. 

 We have posters in every class introducing these 
characters in an age appropriate visual way. 

We develop pupils levels of independence with 
using these behaviours to problem solve and resolve 
issues they face throughout their day. 

Pupils will start to apply these behaviours with 
greater independence; it may start with the 
requiring 1:1 support to apply them initially, then 
support to a small group, then move on to whole 
class reminders, then reminders stop being required 
eventually. 

We reward pupils with merits and dojos, when these 
behaviours have been demonstrated. 

Every time the child is rewarded for using one of 
these behaviours, this will help to reinforce and 
embed that behaviour more. 

Pupils will problem solve and resolve their own 
learning issues with more confidence. 

 To help pupils generalise these skills within difficult 
situations. 

We will provide a variety of different 
locations/situations for these behaviours to be 
referred to, to help generalise this skill. 

Pupils will embed these behaviours and generalise 
this skill, using them without having to think first. 

Behaviours for Learning 6 
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  These characters are shared with parents/carers to 
help them also understand and reinforce these 
behaviours at home. 

Pupils will continue to use these behaviours as they 
transition to further education or future careers. 

   Pupils will start to apply these behaviours to their 
everyday life situations. 
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Intent Implementation Impact 

All subject leaders developed their own 5 year 
aspirations for their subjects with specific aims for 
pupils to achieve by 2025. 

Pupils access an innovative curriculum daily that 
offers them outstanding learning opportunities to 
help them progress. 

Pupils make progress and start to accelerate their 
progress to ‘catch up’ to their age or cognitive 
expectations. 

We use the headline for this as ‘Individually each 
subject is just a colour, together it makes a rainbow’ 
as we ultimately aim to get all subjects working 
together to get the best outcomes for all our pupils 

Pupils have cross-curricular learning opportunities 
daily which helps them with ‘over-learning’, 
generating of skills and maximise their learning 
opportunities. 

Pupils start to use these skills across the curriculum 
and help them ‘problem solve’ with independence. 

We highlight ‘cultural capital’ with a star system 
beside each subject area where these are the best 
opportunities for this to take place. 
  
We have the names of ‘key people’ linked to cultural 
capital for each subject that we want all our pupils 
to know about.  

Pupils from different family backgrounds actively 
engage in their learning and benefit from ‘cultural 
capital’ which is highlighted in each subject and 
helps them learn about our ‘key people’. 

Pupils all have the same learning opportunities to 
help them progress more equally and still with 
sufficient ‘challenge’. 

All subject leaders refer to the rainbow curriculum 
to move areas through to the School Development 
Plan and monitor this progress as the year 
progresses. I-pads will support this learning to take 
place. 

Pupils will record their learning in a variety of ways. 
Pupils learning is often multi-sensory and this helps 
all learning stages and styles. 
Pupils learning will be supported by use of i-pads. 

Pupils progress through learning through different 
medium and with different learning activities.  
Pupils will make further progress and development 
with independence through use of their i-pads. 

In our ‘pot of gold’ aims for 2025, this highlights key 
skills we want pupils to have for life and after these 
relate to future careers too. 

Pupils learning is differentiated to ensure all learning 
activities are accessible to each child. 

Pupils independence levels are promoted. 

We plan for memorable experiences, cultural, 
educational and life skills activities within the 
community to help bring sense and meaning to each 
pupils curriculum regularly throughout the year. 

Pupils have regular opportunities for leading their 
own learning paths and this is included in ‘big 
questions’ being researched themselves, in science 
and also through the A.C.E. learning opportunities.  

Pupils focus is more on their learning than recording 
and pupils with SEN needs relating to ‘fine motor 
skills’ are not restricted by this. 

Rainbow Curriculum 7 
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 Pupils have ‘memorable experiences’ throughout 
their topic learning to help embed their knowledge 
and skills in these areas. 

Pupils engagement in their learning will increase 
through pupil-led activities and having memorable 
experiences. 

We are an ECO-school and this cross-curricular topic 
is planned for in every class. 

Pupils take part in a variety of ‘ECO-themed’ learning 
activities and actively learn about looking after their 
environment. 

Pupils are making good choices about how to look 
after our planet. 

 Pupils gain a deeper understanding of a topic or skill 
through ‘living it’ in a practical/tactile way. 

Pupils learning and skills are embedded further due 
to these experiences. One pupil started to write for 
the first time when dressed as an evacuee, on a 
steam strain, writing to his parents he was leaving 
behind in this role play. 

We promote reading for pleasure and reading 
opportunities throughout every day’s planning. 
 

Every class has active, fun and engaging learning 
opportunities throughout their day to promote 
reading. 

Pupils find reading fun and actively seek out people 
to read to. They are independent with many of their 
reading and literacy daily routines. 
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Intent Implementation Impact 

Attention grabbing. 

All our classes will have an attention grabbing 
activity as a minimum of once a week. This can vary 
from ‘Attention autism’ activities for the 
younger/less able pupils to our ‘curiosity cuboids’ 
that will have an object of interest places in them, 
which we feel will draw the children’s interest. 

‘Attention autism’ is a method of learning, which 
involves exciting objects being drawn out of a 
bag/box, to help engage the pupils with autism or 
for the younger/less able pupils. It gains their 
immediate attention and then vocabulary is 
introduced and learning activities related to this 
throughout that day or week.  
Our ‘curiosity cuboid’ will have an object in that the 
pupils will try to identify, through asking questions, 
completing own research and maybe even carrying 
out their own experiments. 

Pupils are more engaged in their curriculum and 
own learning. 
Pupils make more progress through being more 
engaged in their learning. 
Pupils were so engaged in a ‘car indicator’ being put 
in their curiosity cuboid that 3 weeks later, learning 
an electricity related to this object was still exciting 
them all. 
Pupils on the autistic spectrum using ‘attention 
autism’ had been in their own world for many 
months and this strategy grabbed their attention 
and helped re-engage them back into more lessons. 

Challenging. 

All our classes will have daily or weekly curriculum 
challenges for their pupils. This will focus on an area 
of need for an individual or may be a whole class 
aim or objective. 

These challenges will be over a week and can be 
daily if required. They will help support a pupil or 
class to cover an area of their curriculum that hasn’t 
yet been covered or if it is necessary to over-learn, 
embed previous learning. 
The activities will be fun and encourage 
independence where possible in their completion. 

Pupils progress will be boosted by these challenges. 
Pupils can generalise skills more and embed their 
learning. 
Pupils can positively boost an area of their learning 
in a fun way, which helps them strive to feel positive 
about having to address it. 

Extending our learning. 

All classes will plan for at least weekly opportunities 
to extend their pupils learning. This will link to the 
curriculum and allow pupils to role-play, 
communicate with each other and embed their 
learning further. 

These extensions of learning opportunities will 
lengthen the time that pupils are actively learning. 
Through use of ‘role-play’ pupils will embed their 
learning further. 
Learning is engaging all pupils and developing our 
behaviours for learning. 

Pupils will be more engaged in learning for a longer 
period of time and this will help them to progress 
further. 
Pupils apply their social communication skills into 
their role play. Asking each other how are they going 
to make a doorway, when bricklaying together. 

 
 

A.C.E. Learning 8 
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Intent Implementation Impact 

All pupils are assessed on admission for resilience, 
social communication and sensory processing. 
These assessments help us place each pupil into a 
class that will most suit their needs. 
 

Learning activities will vary dramatically dependent 
on which level of need classes the pupils are in. High 
need classes would only be very short periods of 
learning mixed with extended learning activities and 
with a more individualised approach. Low need 
classes will be learning for much longer periods of 
time, with more class teaching and higher 
expectations for independence. 

Pupils have access to an appropriate bespoke 
curriculum which maximises their learning 
opportunities and progress is quickly evident. 
Pupils that were school refusers and home educated 
for 12 months previously, engage in our curriculum 
often within the first few days or weeks. 
Pupils quickly start to apply more appropriate 
‘behaviours for learning’ and with greater 
independence from staff. 
 

Each class will support each pupil and their whole 
class to access their curriculum the best. 
This involves detailed planning around the 
subject/topic to allow this access to be most 
relevant and engaging to the pupils. 

All classes will have opportunities for pupil led 
learning activities and especially when posed with 
their ‘Big questions’. 
All classes will have multi-sensory learning 
opportunities where possible to allow greater access 
to all pupils. 
We are an i-pad per child school and these are used 
for creativity in the curriculum, own research and 
give greater options for independent recording. 

Pupils engage in their learning more when they are 
given the opportunities to lead their own learning. 
Pupils with different learning styles/needs can all 
access the same curriculum. 
Pupils see their learning as ‘fun’ and ‘more exciting’ 
than in other schools. 
Pupils engage positively in their topics and even go 
home to research a new topic that they know is 
coming up. 

Within each class there will be further 
differentiation and strategies planned to enable 
each pupil further. 
Each class will therefore plan very differently from 
another about how long activities may take, how 
often reinforcement might be required, what  skills 
to develop, what vocabulary to use and what will be 
asked and how each learning activity will look. 

Mind-maps will be used at the beginning of a new 
topic, relating to their ‘Big question’. This will help 
introduce the topic, new related vocabulary and be a 
record of where their learning began. This can be 
added to as that topic progresses and may make up 
a wall display to be referred to. 
All classes will give pupils to the opportunity for a 
movement break regularly throughout the day, to 
help maximise all learning opportunities. 

Pupils can focus on their learning and progress 
quicker when given more appropriate recording 
techniques. 
Pupils are happy to talk about their progress with 
others and will feel great pride showing their work 
from the beginning of the year, compared to now 
and even how they hope to progress in the future. 
Pupils learn how to self-regulate more and when 
they need a movement break, applying these 
strategies with greater independence each day. 

Access to Rainbow Curriculum and A.C.E. Learning 9 
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Each class will vary the resources required for their 
pupils to access the curriculum with the learning 
resources themselves, writing materials, i-pad use 
and even the chairs the pupils sit on. 

High need classes will generally have a higher 
resourcing need for staffing, access resources, chairs 
or writing equipment. It may however occur that 
with additional resources a pupil may then be able 
to access a lower need class occasionally. 

Pupils understand the subject/topic and required 
vocabulary related to this. Pupils actually learn more 
productively once they have had a movement break 
and express how this strategy helps them. 

All classes will plan for cross-curricular links and to 
include the principles of ‘A.C.E. learning’. 

Cross-curricular opportunities are embedded 
throughout and every learning activity will cover a 
variety of subject areas. This allows pupils to over 
learn, generalise skills and make progress. 

Pupils embed their learning and generalise these 
skills which accelerates their progress and assists 
them to catch-up. 

All Year 6 Pupils will have the opportunity to 
complete End of Key Stage Tests (SATs) if it is 
deemed appropriate for their ability and emotional 
need. 

Opportunities to learn and consolidate skills 
appropriate to meeting the requirements of the End 
of Key Stage 2 Tests will be provided for all year 6 
pupils who are academically and emotionally 
eligible.  

Pupils gain a sense of achievement and feel 
connected to the Mainstream education system. 
They gain self-esteem and show engagement in their 
own learning. 

All pupils will foster their basic literacy skills and love 
of reading, this is planned for every day. 

Pupils that need additional support to help them to 
develop their literacy skills will have additional 
interventions to help them with this. 

Pupils will have their appropriate literacy skills to 
help them access their curriculum. 
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Intent Implementation Impact 

We support all pupils social communication skills 
development through our curriculum 

Pupils generalise these social communication skills 
and use them to access their learning and their 
community on a daily basis. 

Pupils use these social communication skills 
positively to access their community in the future, 
within their further education and places of work. 

We aim to teach our pupils the necessary 
behaviours for learning skills to help them access 
the curriculum. 

Pupils have these behaviours taught, modelled and 
reinforced daily and across the whole school. 

Pupils can apply these behaviours to access future 
learning and as they transition into work. 

To ensure all pupils receive the appropriate levels 
of support and interventions to help them access 
the curriculum. 

The curriculum is carefully sequenced to ensure it is 
accessible, has full National Curriculum coverage 
and progressively develops knowledge and skills. 

Pupils have a full coverage of the national 
curriculum with maximum learning opportunities. 

To provide an innovative curriculum which helps 
everyone discover the ‘love of learning’. 
To provide them with the behaviours for learning 
which will stay with them for life. 

The behaviours for learning are modelled, 
developed and reinforced to ensure these are 
becoming life skills. 

Skills and knowledge are embedded for life, pupils 
move on successfully to complete G.C.S.E.s, A 
Levels and even degrees once they more on from 
us. 

To develop an understanding of caring for our 
earth and how to protect it in the future. 

Cross-curricular links and specific ‘ECO events’ will 
be completed throughout to help them make good 
choices about looking after our earth. 

Pupils make good choices about how to look after 
our earth and are considerate citizens. 

To develop a sense of fulfilment and purpose for 
learning that will stay with them through 
transitions. 

Pupils start to respond appropriately to their 
bespoke curriculum then start to engage with it and 
eventually start to develop their own ‘self-drive’ 
with it.  

Pupils make greater progress due to their 
engagement and involvement in the curriculum. 
Pupils continue to have good attendance at their 
new schools, colleges and future work placements. 
 

To have ‘high expectations, high support’ for every 
pupil in our school. 

Transitions are supported throughout the day and 
with class moves or teacher changes, eventually 
this builds up to transitions to new schools or their 
secondary schools. 

Pupils make successful transitions and maintain 
their self-esteem and confidence at these times. 

Future aims/aspirations 10 
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Pupils accept their own SEN needs more and 
continue to use strategies to support these needs 
into their future.  One ex-pupil who is now a 
teacher says it was the use of role play to develop 
his social communication skills with us that was his 
most significant factor in his success now. 

To develop pupils understanding of different 
careers and how to work towards these in the 
future. 

All pupils will be challenged by their curriculum and 
this will be fully supported every step along the 
way. 

Pupils feel able to make mistakes and to learn from 
them. Pupils in their previous educational 
placements either would refuse to complete tasks 
they found difficult or display extreme behaviour to 
avoid it. 

 There will be links with other schools, national 
corporations and university links too. 

Pupils have had a positive experience of education 
and want to continue this learning into their future, 
they continue to visit us years after they have left 
to share their achievements with us. 

In all review meetings pupils will always discuss 
their future career aspirations and then these can 
be supported and planned for. 

They will take part in ‘careers’ days and have the 
opportunity to meet people from different 
aspirational careers. 

Pupils make successful life choices and future 
careers. 

  Pupils will be successful and productive members 
of their community.  
Pupils will make good life choices into their future. 
Pupils will have happy, stable, healthy and 
productive lives. 

 
 
Summary 
 
This ambitious, challenging and creative curriculum has been intensively developed to best meet our pupils Special Educational needs.  It is continually reviewed, 
monitored and further developed as pupils needs change or as new best practice strategies arise, but always with the pupil being our central focus.  
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